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THE rlJF,,,Ai\JING OF GENERAL EDUC.AT ION 

The adjective "general" h8.S 21 1 but displace'd the older "liberal" in educa- · 
tional discussion. Nevertheless, many members of liberal•arts faculties still 
object to the coinage of "general educati on." If tht~ term rnecn s anything 8.t all, 
they insist, it is embodied in the concept of liberal education, and the new ex­
pression is, therefore, entirely unm~cessary. 

No one desires to defend the invention of a new phrase if 2n old one will 
do. But the enormous amount of writing, discussion, 2.nd invention tra t has oc­
curred under the designation of "general education" during the past thirty years · 
seems to indicate tha t there is more to this movement--for movement it is--thcm · 
a name. It is a movement which began as a r e- examiw.tion of the nature and pur­
poses of 1 iberal education 2nd which is l eacli ng toward a r evitalization of the 
liberal arts, and perhaps to a complete reconsideration of the nature of the 
l earning process. It is doubtful that this r econstruction has proceeded so far 
that the term 11 general education" has outlived its usefulness. 

Bacltqround Factors __ ,......_. ____ __ 
The early proponents of this movement beli ev ed that correctives were badly 

needed for certain t endencies in colle g>~ and university education. 
Gener2.l education was a r e2.ction against overspeci2.lization, against imbalance 
between the pursuit of special intere sts 211d the attainment of the broader cul­
tivation that the liberally cduc2.ted man 'WC'.s traditionally expected to possess. 
It was 2. reaction, too, 2.gainst the fragment ation of the rurriculum 8nd the dis­
unity in the student's educ8.tional experience that wer e the im~vi table concomitants 
0.f the vast increase in speci 81. ized lrnowledge . So chaotic hc>.d th e educational 
progrP.m become, even in the libera l -arts college, th2.t :i. t was almost impossible · 
to see life steadily and to s ee it whole (if thto<t be an attainable ideal under ahy 
circumstances); and with c:n eye always of the progr essive subdivision of depart­
ments, subjects, courses, 2nd speci2.lized sequrnces, it became more 2nd more dif­
ficult for scholars and edu.cntion:?. l officers to keep the student in mind at all,­
much l e ss to see hil!l steadily or se e!!..~ whol e. 

With the increasing emphasis on specialization, t echnical matters, even in 
the old disciplines, bcg8n to crowd out hun12ne considerations. L2.ch department 
began to trc2.t a ll stud::mts, even in 8lcment2.ry or introductory courses, as po­
tential sp2cialists, in spite of the fact tha.t only a f ew of th8!Tl would pursue 
the subject to that point. As a r esult, basic liber2.l studies became mor e and 
more technical and less and kss relevant to fundamental human concerns. It was 
the sci e nce faculti es th2.t wer e most fr1:;quently charg ed--by the humcmists--with 
be ing illiberal, but th e latter in many instanc es t hemselves quite unconsciously 
succumbed to the evils they denounced. Professor Bush of Harvard has made the 
following comment on the r esponsibility for the decline Qf int erest in humanistic . 
studi es anong undergradtmtes . 

Custodians of the hum2.ni ti es have been fa.r from blameless. The young 
sheep may or may not h8.ve been hungry' but they too ' often have bee n given 
the husks of liter ary history 2nd professional scholarship. 

'fhe piritual VRcuum Tuft by such t e2,ching has been promptly filled 
with v2.rious kinds of gas , so that U¥?. aforesaid sheep, " ••• swoln with 
the wind, and the mist th c::y draw, :tot inwardly, and foul contagions spr~ad. 11 

~ CJ1aptcr I, The Fifty-First Yearbook of the Nation2,l ?ociety for the Study of 
Educ2.ti on, Part I, General Educati on, Distributed by the University of Chic2.go 
l'r css, Chicago37, Illinois, C' 1952. Mimeographed with the· Written permission 
from the Secret2,ry of the Society. 
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Meanwhile t eachers of the humanities have looked on with cynical but 
largely inactive contcrnpt.(l) 

Thus, more than anything else, perhaps, general education was and is a react­
ion against formalism in lib0:ral education. That · education may lose contact with 
the hti!nan spirit, that it may deg<:::neratc into something perfunctory, narrow, or 
stilted is th-:; warning Sir Richard Livingstone h2.s give n in the following passa~Je : 

"Salt can lose its s 2.vour; th e humanitie s can los e their humanity. 
Educ2.tion continually tends to degenr:! r2.tc into t echnique , and the life t ends 
to go out of 811 subjects when they become technical •••• It is possible 
to r ead history and get a history scholarship and an honors degree in it 
without divinin9 the deeps that lie ben eath laws and wars, diplomacy and 
institutions, or hearing lx:hinq the tt.nnult and the shouting the still sad 
music of htm12.nity: indeed th2.t music is inavdible in most history books, 
though always present in th8 great ones. So sasily ccn education decline 
into rout in<.'! and mechanism. • • • I\nowh:dge may be come an e nd in its elf, 
irrespective of wehthe r it is worth knowing. The schol2.r is seduced by his 
L~chnique ." (2) 

Libern.1 studics--in the humm iti es and the science s al ik8--casi ly fall prey 
to all sorts of pedantri es unless kachers strive ·~c-trne stly to make th8m relevant 
to human needs and values, to bring thf1n to bear on students' own problems and 
the crucial issues of thc~ ir 2ge. There is need today for another educational 
r enaiss 2.nce . Thi.s is sugg;::!stcd, at l east, by many experiences with students, of 
1J1 ich the· following ep isode is a typica l example: 

A student in a class which had just been admonished .to study phi~osophy 
asked, "If phi losophy is such an important libc;: r 2. l study, can you t ell me why it 
is th2.t our courses in philosophy ne;v2r s e8m to h?.v c anything to do with things 
that matter to us? 11 

Th2.t is th8 kind of question th2.t g ~nz ral educ2.ti on s eeks to answer. 

Whether all of U1;:;m beli eve in th <:; philosophy of John Dewey or not, most 
people will agrze thc\t Dewey h2.S indicr.t ed the form that the answer should take . 
Spealdng of the rol e th2.t philosophy shoul d p lay in t he underst2.nd ing 2.nd manage­
ment of human affairs,, he urged tha t this suLje ct be trcmsformcd from "a devic e 
for dealing wi th probl ems of philosophyu into "a method, cultivat ed by philoso­
phers, for dealing with the problems of men." This, it s eem to me , epi tomizes 
the spirit ci.nd purpose of general--and truly liberal--educati on, to make l e2,rning 
in the words of Presid~nt Seymour o.f YnJ.e , "f unctional a nd living in our time . 11 

Definitions of Gsn.:ral Education ------ -- ----- - -
Lest the concept of general education still be l eft in v2.gue form, however, 

definition is here in ord;;;r. Fortunately, there is increasing 2.grecment, though 
by no means universal consensus as yet, on what general education is. Typical 
of r ecent defi n itions are the following: 

Its function is to pr,.;pare young pe ople ••• to deal not with the 
spe cial probl ems :Qal'cekd out in our society to th e members of the various 
occup2.tions 2.nd profc ssions--to the chemist 2.nd t he car penter, the architect 
2.nd the accountant, tl-1<.: merchant 2.rd the: houscwife--but with the problems 
which confront c-.11 members of our soci .. ~ ty alike, such problems as our domes­
tic ~nd f or 8 i9n polici 2s, our political leadership, our individual r elations 
with the physical uni.verse , our p8rsonal philosophies. Gene r a l education 
appears from this point of view to be tJ.\s prepar at ion of youth to deal with 
t he personal and social pro bl arr s with which all men in a democratic soci ety 
2.rc confronted. (3) ' 

General education ••• is that which prepar es the young for tm common -------..;i 
li fe of their time 2n thGir ki-n ••• It is the unifying elemen of a 
cultur(~ . It prepares the student for 2. full 2.nd satisfying life as a member 

(1) Dougl2.s Bush, "EducEtion but l\lot Educationnlism," Key ~cport er, VII (1942), 
1-2. 

(2) R. w. Livingstone , Some Thoughts on University Education, pp. 16, 18. Fifth 
Annual Lecture of th8 N2tiona l Book League , Octobe r 29, 1947. Cambridge , 
England: Univers ity Pre ss, 1947. 

(3) Cl2.r ence H. Faust, "The Problem of General Education," in The Idea and~­
tice of General Educat ion: .f\n Account o.f the Collc~c of the Univ ersity of 
Chic2.'ii0, p. 6. By Present 2nd Form9r-Membcrs of the Faculty. Chicago: Univer­
sity of Chicago Press, 1950. 
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of a family, a s a worker, as a citizen--an integrated 2nd purposeful human 
being . It does not ovE: rlook d.iffcr(~nce s in tal8nt, inter 2st, P.nd purpose; 
nor do cs it attempt to form ev~ryone in H ,single mental 2nd spiritual mold. 
SBcking to make possible the max imum dcvc;1opment of the individual consist­
ent with the gener a l good, it mcourag cs rcspcc;;t for inventive genius and 
tol -zrance for v2riations in opinion, while at the same time it r ests on the 
principle that d,:;vi ations in thought or in act must be based on understand­
ing r ;;:th:..: r t han ignorance of the purposes, values, and standards of soci­
cty. (4) 

DifL:r enccs .!.!l !.nt erp'rc tation 

Nhilc st2.tCT11ents of the meaning 2.nd bro R.d function of gereral educ2.ti on tend 
to move in the dfrc ction of thes e two definitions, wide dise.grc <.~mcnt appe 2rs when 
the ends 2.rc stated in gr ;.-:: 2.tcr dctRil 211d the rn.e2.ns 2,r e specifically decided 
upon. Some pro9rcm1s ar c based on thG assurnpt1 on th2.t the bro ad purpose of gen­
eral educati on can be most effective ly attained by conccntr2,ti ng on intelle ctual 
processes. Others n l2.cc cmphi::sis on t h3 concurrent dc-ve lopmcnt of all phases of 
t he individual 1 s perm n2.15. ty--intcl18ctu2.l, social, phys ic2.l, 2,nd emoti on2J. 
Certain programs pl 2,ce pri ncipal r el i ance on study of t l:-£ cultural inheritance, 
in the belie f t hnt t he best way to med present probl cns is to underst2.nd how 
comp2,rablc ones h2VC been tr ,~<ttcd i.n t he p2.st. Oth3rs orgmiz c students' l earn­
ing around present-day probL ms, not neg le cting t h:::: JP.St but using it as means 
of interpreting contE:.1T1por c-1.ry i s s ucs in accord, for example , with Hook 1 s statement 
that"• •• general cducP,ti on must rn2J!w one of its c2ntral functions the critical 
study of the basic cultun?.l phcnomc n?.. of~ time ." 

Perh:?..ps the majority of writers :md institutions emphasize verb2.l sources of 
undcrst2.nding almost exclusively: " ••• We cannot ~~ sc2.pc the fact that t hz most 
import?.nt decisions men h2.v e to make r e garding soci ety must be m2.de , not on the 
basis of dire; ct experi ence , but on the bas is of v ei:bal 2,nd written r eports and 
argumcnts 11 (F2.ust). Some authors and. programs, on t he?. othe r hP.nd, place grc2.ter 
confidence in the educative of r.ctua l participation by students in the:: life of 
th;;: ir time , on and off the campus: "the r e is no st:tbstitute for the direct 
cxp(;r icncc of th ~ hurn2.n being with the c:·.ctua l obje ct of his thought. • • Edu-
cation, or knowledge -getting, is a process in which the student involves himscl f. 
Otherwise , it is simpl y 2. name for orgtrni zed in.form2.tion11 (T2,ylor). 

To some exponc..nts of g~n8 !'c1 cduc2,tion, the purposes c:ir e to be 2.ttaincd by 
transmitting to each n c.w g -.:.mc:r 2.tion of students the t e sted idetts and values of 
its cultural in.11crit2.ncc . To others, they ::i.r c to be r e2lizcd. by making l c2.rning 
the 11 crc2.tivc ag8nt of cultural ::~nd soci2. l progr css. 11 Tc some , the process of 
general education is thc inculc2.tion of some 2.cccptcd s s t of value s and int~r­
pret2,tions of individual <. rid soci al cxp erLncc . To ths more v entur esome, it is 
the process of c ncourag ing studr.mts t o di sc;;ovcr for themselves the ide2.s 2nd 
i.dcals which s eem to hold the gr sat est promis e for human be ings and for soci ety. 

Assumptions conc l..! rninq hum::m nr,t ur c , t he process of human dev elopment <tnd 
chc:i.ngc , the way in which !0:2rning t 2Jccs p l 2.c2, 2.nd t he extzn t 2.nd method of 
tra nsfor vary gre2.t~y_, 2.nd dccisi ons concerning curri culum org2niz2.ti on 2.nd in­
structional proc:.:: durcs diversi fy corr .:spondingly. Frequently t he 1 itcr2.ture on 
gsncral 2duc2.ti on and 2.lso t he pr 2.cti cc of gm e r2.l cduc 2,tion di srcg2.rd the 
2.v2.ilahlc r esearch on thes e matters; in r812,tivcly f ,;w inst~·. nc c s 2.r e principle s 
2.nd proccdur :.::s of gener a l educ2.tion br-: s ed on studi es of studcrts 2nd dat2. con­
cerning human b ehavior. 

Now a nd then, the a ttempt in theori es r.nd progr2ms of general educ2tion 
seems to be to induce 2. hi gh d1::grec of 1.ll1iformity in lmowl edgc , in value s, md 
in social behavior. In other instmc~s, the .:::mphas i s, while on the quality of 
::ocial experienc e, is 2.t the s2.me t ime on t he crcourag cmcnt of individuality: 
11'\~lh2.t we call independ1.~ C$ of pe rsonP.J. i t y is one of th e most r e liable signs of 
distinctive inwardness. One of the t2.sks of g-.;ne r2.l educ2.tion should be to 
strengthen th2 sense of its signifi cm ce whic.h our culture seems to be losing_11 ____ ..--11 

(Hool r). · 

TrJhcthcr general 2duc2tion should t?.ke r cspons ibi 1i ty for what humt=m be ings 
do or only for whRt they underst2nd is another of the issues atout which concept­
ions P.nd practic~, s d iver ge . Presi dent Con2.nt st t<.t c s th~''.t he would 2Jllend the 
H2.rv2rd r eport on Gc.E._8 r a l Educ2.tion in .§;; Free Society 11 ••• by stressing the 

U1) E2.rl J. McGr at h, ct ,?.l., Toward Gcm:r2.l :ctuc2.tion, pp. 8-9. New York: 
Macmill2n Co., 1948. 
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type of beh2.vior on which a fre e soci ety depends rather th2.n emph2.sizing the com­
mon knowledge and common values which influence the b ehavior of citize ns." In a 
later chapter of this yearbook (chap. vi), however, Naftalin takes the position 
~h2t ~he soci2.l scientist in gcne r2.l cduc2.ti on should not concd v e of his object­
ives in t e nns of soci a l a ct.ion; he should limit his r esponsibility to how the 
student thinks in 2.ppro2.ching the matters with which the social sci ence s 2.re 
concerned. Willi2.mson,. on the othe r hand, t 2.kcs the other pas it ion ( ch2.p. xi); 
he conce ives of the extra curriculum as experiences which give the students the 
op~ortunity to work out in practice the principle s ,+earncd in the ir courses. In 
this differ e nce of view lies of the dec..'Pest issues in the philosophy of general 
education. 

Although the r e arc many differ ence s in interpretation a nd practice , some of · 
which hc;.ve been summ2.riz cd above , programs of gener2.l educ2.tion c:t l most invariably 
c>.tt cmpt in some fashion to r estore rel evanc e:! ri.nd cohe r e nce to the student's edu­
cational experi ence . Somehow, it is 2.greed., J.c2.rning should re r e l cvi?.nt to human · 
needs, or more spe cific2.lly, to students' needs (howev er they tn2.y b 2 conv eived 
or discovered) 2.nd to the nc cessi ti cs of the time (whether they be consider ed to 
some degree nove l or me r e ly a continuation of the past). And gene ral education 
n <:: <ffly 2.lWRys repre s ,~nts 2.n effort to subs ti tutc a n ew unity for the scattcr c:; d 
fr2.gmcnts of knowl edge into 1,hich the curriculum has disintegrated. 

"Tht:: p2.ssion for unity s eems to be invet c rr.te , universal, and (..'Ildemic," 
Kallen wrote r e cently .(.')) J-k: W8. S discussing the probl "m of unity among th e 
sci ences, 2.nd he was warning 2gains t the construction of fixed syst ems. He 
questioned the us e of the t cnn "intcgn.tion"--which occurs r ep e:::i t cdly in the lit­
er a ture on gcner2.l educ2,tion, " •• , with its implication of numerical wholeness, 
of s eamless, st2.tic tot2.li ty without fissure , without movement, without conflict" 
(p. 241). It s eems appropri 2.tc , t hen, to ask: What degree of unity or what· kind 
of r el a t edness should ch2.r2.cterizc general education? Wh2.t is the significance 
of "integration" in gc ncr2.l cduc2.tion? 

Ther e are v2,rious s enses in which the t erm "integrgtion" is us ed in discus­
sing probl ems of hi gher educ2t i on. Many of th8s c meanings 2.r e explored in the 
final ch2.ptcr of this y earbook, 2.nd, the r efor e , only a f ew of the connotations 
will be discuss ed he r e . 

Ths_ Pr~ of Ir:l_eqr2.ti on 

Perhaps the most frequent way in which th1.; t e rm "int egration" is used is in 
th8 s ense of "integr2.t ed cduc2,tion. 11 Thus, the r E: hC?. s been an 2.ttempt to de t ermine 
the degree to 1.ftlich partict1lar disciplines, such HS physics or economics c2.n be 
brought tog e ther into a more i nclusiv e and unifi ed system through pervasive ideas, 
principles, or methodolo gi es. Fc::ust, in char acterizing the division2.l courses 
in the Coll ege of the University of Chic2.go, declarnd that " ••• it is possible 
to construct gene ral courses which 2. r c not a ccumulations of se l e cted conclusions 
.from v2.rious dep2.rtmental fi e l ds or v2.gue ly g~n8rRl formul2.tions of widely 
gcncr2.l problems but 2.rc c xc::ct, pen ctr2.ting t r e2.tmcnts of the bP.sic principles 
of such 2 n area 2.s the sociRl science s or th~ humRniti es." But th er e is still 
th<:: problem of org 2nizing the sev eral fi e,;~ of lmowl cdge if the c~trri cul um. is 
to be fully intcgr2.t ed. At Chicngo, this t a sl-r falls mainly to a course entitled 
"Obscrvc-ttion, Interpre t2,tion, a nd Integration" dc sign czd "to equip ~he student 
with the knowledge End intelle ctual discipline s nc cess2,ry" for 2, thc9r.:; tic2.lly and 
pr2.ctically meaningful int eo grr,_ti on of the different fi e lds of 1mowl~ dge which are 
the main subj ect matt er of the oth2r gene r a l courses." 

Although no such all-int~grc.ting course s eems to 1x offe red in the General 
College at Boston Univcrsi ty, the~ ca talog dat ed J a m12. ry 29, 1948, nonethel ess 
st2.ted that, 

The primary distinction of the General Colle ge program derives from the 
11 tot8. l intcgr2.tion11 of its program of stuqy, in contrc.st to the s e instwces 

of "partial integra tion." ("Parti2.l integration" is us ed to ch2.r 2.cte ri.ze 
d i vision2.l Ge1'trses.) he 2i m, i to urlify our courses o'f instruction so · -
that they constitute , in e ff ect, one single course in which the materici.l. 
drawn from Rll fi elds is synchronized 2.nd corr ic: l2.ted 2.t ev c::ry feasible point 
to emphasize-5 i gnific2nt r e lationships and to promote meaningful general­
izations, consiste nt knowle dgeable Rttitudes, and critical appreciation. 

(5) H. M. Kallen, "The Mcanfngs of Unity 2mong the Sciences~" in Struc ~~E¢ ~ 
Method, 2.nd Meaninq, p. 225. Essays in honor of Henry M. Sheffer. Etl.itcGl 
by Paul Henl e , Hor 2.ce rir . Kallen, and Susanne K. La nger. New York: Liberal 
Arts Press, 1951. 
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Means a nd Kinds of ~nte~ration 

Integration is often effected by some a priori principle or principle s, creed 
or philosophy, theme or framework. Discussing the question of how a progr2.m of 
general cduc2.tion might be "tied tog ether," Kcrwing r ecently analyzed the problem 
2. S follows: 

Her c two schools c2.me into conflict; the one feared the imposition of 
a point of vi ew; the othe r f eared a plan that would produce a sophisticated 
eclecticism with much knowl edge and little wisdom. In a situ2.tion of this 
kind, church- affili at ed institutions hP.vc the adv2.ntag e of proceeding to ti e 
things togethe r on the basis of cree d or philosophy. At the pr es ent time at 
the University of Chicago the tying-together functi on is handl ed through an 
orientation and integ r 2.tion course . I .be li eve it ca n safe ly k said that 
most of the peopl e that have b een invotv r:~d in one way or another in the 
gencr2l-cduc2tion pr o gr2Jll f ee l that some b2sic course or other is necessary-­
at the beginning or the conclusion of the whol e program. It may be the 
philosophy of Plato, Aristotle, .A.quin2.s, Dcsc8.rtcs, K~mt, Hegel, Hume , or 
J 2mes, but some rule th2.t other things ar c judged by--some springbo2.rd one 
l eaps from--has to be provided. Nor does this involv 2 with the skilful 
t c:;2,chcr c=t jamming of c ~rtain doctrines down t he unwilling or unwitting stu­
dent' s t hroat. It 2.ssunc s th2.t both t enchc r 2.nd student ar c r ational be fngs 
and tha t ba sic principl es must be arrived at--painfully, pe rhaps, but n eces­
s~rily--through step-by-step proce sses of r eason 2nd logic.(6) 

This p2.r2,gr<>.ph bristles with cont roversi2.l e duc2.tiomi. l issues, m::my of which 
will be discussed in l Rt er chapters 6f this voitJmc . ThG following wi 11 serve her e 
as examples: Is it justifiable to i mpose any particul2.r s e t of "rule s that ot m r 
things arc judged by," or should the student hi ms elf be encour2.ged to discover 
r e l ations and formul at e standards of jud gment? Ar e i dea s by which particulars 
m2.y be order ed 2nd understood to be taken to and :::duc c-·.ti oncu exp::.: ric ncc or dis­
cover ed in it? Granted tha t gcme r:~: li z2.tions should be arrived at, at l east 
t ent2.tivcly, wh2.t is the na ture of 11basic principlc s 11 ? Ar c they "first principles" 
or 11 et ern2,l v eritie s, 11 or c:r e they subje ct to r cvi sion with changes in individual 
2.nd soci2.l ~;xpsrience ? Are r eason 2nd l ogic the only processes by which order 
c2.n be approa ched? Is a n organi z2.tion which is appropr i ate and f und2mcnta l to 
one purpos e equally r cl cvmit to a nother? Is th,·; md in vi c~w a ne 2.t structure of 
ideas ?.nd V8.lucs which cnn be pcr pctunt ed, or is it th <~ const2.nt r eorga nization 
of experi ence in ever more meaningf ul wr.ys? 

The. p21~ of Standardi zatioI}, 

It he>.s often been s2.id that the purposes of g.:mcr8.l e ducation should be at­
t2.ined by giving students 2, conunon core of lmowlcdgc and ideals. This might be 
accomplished by h2.ving them t c>.kc the same courses, or by having them r ead the S8me 
books. (Inci dentally, using the "gr c?.t books" 8.S the basis of int egration presmts 
certa in difficulti es; some choice of ideas be comes essentiRl, since thes e docummts 
do not always spcal in concert about ht.rrnan nature a nd experi enc e or about funda­
mental principles.) The opponents of a common curriculum take the posit ion th2.t 
to the degree that the outcome is ?. st2.n (l-"'.r di zed vi ew of our cultural heri taRe , 
it seems to be incompatibl e with th,~ f undamcmtc-.1 processes by which solutions and 
2.g r ccments 2.r c reached in a dc'!l1ocratic soci ety. .A.lso, 2_ common curriculum seems 
to the:.J:ll to be incons istent with what is Imown 2.bout individual v2.riations in 
inter e sts, motives, e»ptitudcs, ?.biliti cs, 2nd the processes of dev elopment 8nd 
l c2.rning. The late Dean J. B. Johnston of the Univ ,-;rsi ty of Hinnesot2_, who twenty 
y c2.rs 2.go wrote one of the most pe rceptive 2. nd prophetic volum(; S on the individual 
student c-.nd h is gcne r2l c::nd spc ci c.:~ li zcd cduc2.tion, consider ed ?IId r e j e cted the 
idea of R "singl e idc2.l curriculum." .Among a hundred students, he insisted, there 
will be r~ ·hundred differ ent pcrson2.litic s r equiring particul 2,r i zed tredment. 
"Looked ?.t in t his way, 11 he wrote , "it is as va in :::~nd futile for the college to 
r equire 2.ll its students to t nke the same courses of study 2.s it was in the ::2.rlier 
day for medicine to attempt to apply one r emedy to 2. ll conditions of discc=tse . 
Common prescription of studie s for 2.ll students . s n r cmn2.n 0£ t re imposition or 
· s t ltut-ioR2.J: r ad1ti ." (1) Dea n Johnston be lieved th Rt it is 2,s necc:; ss2.ry to 
ind ividu?..J.i zc 2. student 1 s gencrcd educ 2.tion as to t P. Hor-m2Jrn his sp8ci 2.lized 
curriculum. "If we could give full r e gard to t he differ ent types and attitudes 

(6)J. G. Kerwin, "Gener a l Educ2.tion: Getting the ProgrP.Jn St2_rted in a Large Uni­
v ersity," An address de liver ed 2.t the Sixth Annu2l N2.tiona l Confer enc e on 
Highe r Education held in Chic2.go, April 2, 1951, ~fashington: Department of 
Hi gh~r Education, N2tionRl Education Associ ation, 1951 (mimeogrc=tphcd). 

(?)John B. Johnston, The Liber a l Colle~e in Ch?.nqinq Society, p. 42. New York: 
Century Co., 1934.~ ~ 
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amortg students, 11 he SP.id, 11 we would 2.llow them to approach the world riddle from 
differ ent directions." 

How Much Unity? 

It is appropri 2.te to ask, too, what degree or wh2.t kind of unity is r equisite 
in 2. dcmocr2.cy 2.nd cons istent with its spirit. P. "common lif811 mRy turn out to 
be 2.n undcmocr~!.tic one . Men of good. wi 11, me. fl with c=-. strong s ense of mor 2. l 2nd 
spiritua l v2.lucs, men with unswerving dcmocr2.ctic l oy2.lti cs m?.y b2 counted on to 
shar e the sc::mc'. purpo ses to 2 very gr e2.t degree . But this is the kind of common­
ality that l cHvcs room for wide diffcre nc ;:.s in point of vi ew, tha t 8.tU'.ins unity 
not in spite of but t hrough diversity, th2.t assur .z s .freedom of discussion, . 
criticism, d.iSS '..:nt, 2.nd positve Rf firm2.tion ih d eciding upon ends 2.nd in se l ect­
ing or dcvi sing mc<ms. This m2.y h2.v c been wh2.t Pre sident Conc>.nt h2.d in mind when 
he s2.id th2.t in planning for gcncr <.l education in 2. dC:Ill ocr2.cy, we tiould be cont:n t 
with <» f ew b2.sic pr opositions concerning the w2.y we want our pr es ent students to 
behave as adults. In :=:. r e cent discussion of this problems I hav2 suggested what 
some of thes e propositions mi ght be : 

Only in the broad and gcncr2.l i zed sense • • • do we wish uniformity in 
point of v iew. Wh2.t we do want is a people devoted to th e conditions of 
fr eedom, men cmd women with a high sense of social oblig2.ti on, citizens who 
bring to be8r on t he ana lysis 2.nd solution of thei r pcrson2.l, social, econ­
omic, 2.ncl po litic2.l p roblems a f und of rdcv2.nt 2n d decisive infonnati on 8.nd 
disciplined me thods of critical, constructive , and sci entific thinking. The 
adv2.nccmcnt of our W8.Y of li fo depends upon the orc he str2,ti on of 2. wide r2nge 
of tal ent 2.nd ach k v cment 2.nd th e applic r.tion of the inte llige nce of free 
men to the soluti on of t he probl ems whi ch de .fine the crisis of our age . (8) 

This po int of view may be quite unacceptable to mcmy persons in the fi e ld of 
gcncr2l e ducation. The differ enc es in pos i t ion a r e r e la t ed to bRsic philosophical, 
sociol og ical, 2nd psychol ogica l consider ations, some of which are defined and 
di scussed in chapters ii, iii, en d iv. 

Inteqr_2;!-} on !3-nd -~_!le Student 

The for egoing discussion hc>.s been concerned pn.~domin2.ntly with int egr 2.tion 
of subject m2.tter, knowl edge , or vr.luc s. Because those who have been working at 
programs of general educati on are so preoccupied wit h problems of content, it h2.S 
been almost h2b itua l to thinlt of gencre.l (~ duc ;:;, ti on RS equiva l ent to a certain se t 
of courses .(p2.rticul2.rly· divisiona l courses), whether r equired or not. But a 
moment's considcr2.tion c2.sts doubt on t h is conventiona l point of vi e'W; om r eal­
izes that the course one student t <.ke s for s peci2.lized purpos es anoth er may take 
2.s a part of his gener ru E:ducation. After r efl ection, one may conclude that 
general education shoul d be thought of in t er ms of outcom8S r a ther t h::m in terms 
of course s, :ond th2.t pe rhaps the H2.rvard CoI11-n ittec was wis e wh en it stat ed that 
general educ2.ti on is to be conv c:: i'lied more in t erms of method cmd outloo}t than in 
t c:: n ns of content. Yet Harv2.rd do es r esort to courses devis ed esp zcially for 
general educA.ti on; in fa.ct it has rcc~~ntly adopted 2. r equir ed program. Some the­
orists insist th8.t, in planning gcns r 2l education, it is nccess2.ry, first, to 
det ermine purposes t"'11d , t hen , to se l e ct conte nt or l eP.rning ex perience s in tenns 
of them. The extr t..1nc nco-htun2.nists, on the othe r hand, would seem to start with 
content 2.nd t hen plan on how t o m?cke it si gnificant t o studl:nts. In 2.ny event, 
the b2.sic probl (:,"IDS of ocnc r2J. cduc 2.tion h2.VC to do with the ends to l:c att2.ined 
2.nd economica l mcm s of 2.Chicving t hes e objectives for individual _:;tudents. 

Whenever one ponders the problem of intcgr 2.ti on, he 'tt.IDuld do well to r emember 
th2. t bcyon'1 2,cademic di s cip lines or or gm iz2.tions of content t hcr 2 is t he student 
--his needs c:md the pr obl ems of living he wi 11 meet . That the student should 
integra t e his f ormal c=:nd informal educa tiomtl oxpcrience s in t e rms of his purposes 
is t he contention of th e ins t rumcnt 2l ist r-i.s expla ined by Tnylor i.n chP.pt er ii. 
And it is the position taken by Corey in ch..1.pb::r iii, '!Jle r e he s2.ys t hRt 11 

••• 

in t he l as t ?.nalysis it is the way th e l earner organizes his own exper ienc e the>,t 
counts r t her t h2,n the or g2.Rization imp0sed by otne r people upon the subje ct mat­
t er the student l earns. 11 

Re lation of Gener al 2nd Liberal Edu~ation 

Sh2.rp--2.nd whRt sometimes se em to critics 2.rbitrary--distinctions are often 
nmdc between genc r21 8.nd liber al education. It is said, for exmnpl e , that liberal 

(8) 11 Fund<.mc nt.2. l Decisions in Developing a Program of General Educ2.ti on," Educt:i"- . 
ti on, 11 Educ2.tion2,l Record, XXIX (April, 1948), 123-36. -
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education is concerned first with a body of subject matter, drawn mainly from the 
c~ltural heritage of the western world, while gener2l education is conc ~ rncd first 
with the le2,rner as a hum2.n being. In 2.nothcr · form this distinction is expressed 
2.s 2.~ :mphasis ?n 11 co~tent 11 vc:sus 2. stress <;in the l earner's adjustment to the 
cond1t1ons of life. fhe orgm1zation of the ·curriculum in lib eral educ2.tion would, 
consequently, be J.ogic2.l, following the sustem2.tic lines of fields of Jmowl edge• 
th 

. . , 
e . curriculum in gcner2.l cducntion, on the 

1
qther h<.nd , would presum2.bly be or-

ganized around the needs, interests, or activities of individuals, or around the 
problems of modern life.. This d istinctioh i El very much the s2.me 2.s t h2t between 
two vi ews of gencrc:l educ2.tion (see p. 3f.); {Md thcr e:; fore do cs not serve very 
well : to diffcrenti2.tc liberal from generru equc2.tion. As subsequent chapters will 
show, some progrmns of gencr2.l educ::>. ti on 2.re 5b2.sed on the structure of fi elds of 
knowledge , while others arc "student" c ent~tqd or "life" centered. Many programs 
actually part2.ke of both forms of organiz~1t~~. 

Again, it is s2J d th2.t libcr2.l cducati~A is roncc rned mainly with intellcct­
ue.l development, i-Ji th submission of 211 other phas~ s of person2.1ity to r e2.son, 
while gencr2l education t2Jtes 2.s its r c:sponsibility the development of the indi­
vidual on a broade r scr=:.le--ernotional, sociatl.:, 2nd mor2.l, as well 2.s intellectual-­
Rnd in 2.n integrated w2.y. But not a few- . de·f -:.::ndc::rs of liber2.l education will rise 
to s2.y th2.t the true liber<?.1 ideci.1 is thf>.t . Of the well-rounded :md b?J8nced person, 
and th2.t the intellect is not t o be cultiv~:t;ed <'.t the expense of creRtive 2.bilities 
or of constructive E:motion2.1 (~xperienc c . 1-k r c, too, the distinction seem to 
divide on different progr2.ms of gcncr2l cducc:i.tion r<?.th.:; r th2n to s et off g eneral 
from· 1 ibcrRl educr:.tion. 

A third distinction sometimes made is that liber21 education puts a premium 
on contemplation, in contr2st wi th the c~;n.ph2. sis of gsncre.l cduc2.tion on 2.ction. 
But r efor ence to c2.rlier sections of this ch2.pt er wi 11 show the.t progrmns of 
general education divide on the same issue, 21 thouoh it is probRbly true th2t the 
liter ?.turc in general cducr~ti.on doc s put more stress than in l .iber2.l educ2.tion on 
how 2. m2.n acts or lives. Perhaps the r e2l distinction is one of me thod. As 
pointed out pr.:;viously, many exponents of libcr2l educP.tion seem to e.ssume that 
thought inevitably c 2.rries over into 2.ppropriate action, Th:ts is 2. doubtful 
psychologic::i.1 Rssumption P.nd one th2.t the litc:r2.ture on g.::;neral e duc2.tion h2.S 
ch2.llengcd. 

Another pre sume d difference be twee n gcmr2l 2.nd libcre>. l cduc2.tion is that 
the fonner h2.s r 8stor 8d order to the curriculum, whi l e the fatter has s2.crificcd 
integration 2.nd r el8.tcdncss to the progres~iv ·;; d.iff\:rcntic:tion of knowledg e . But 
this distinction m2.y be more r c l evnnt to the r e cent st2.te of 2ff2irs in liberal 
colleges th2.n to the trr.di ti onal concern with bro8d fi e lds o!.' study before the 
ext ensive subdivision of thos e fields which occurred with the v~st cxp2.nsion of 
knowledge . The:: trend in the liberrl 2.rts s eems to h2.vc been from 1iber2.lizing to 
spccic.:tlizing fc2.turcs; g cn;~r2l (:ducation h:":s 2.ttemptcd to r everse the dire ction. 

With the devel opment of spcci2.1iz2.tion, liber al educ 2t ion h2.S 2.ttempted to 
encompass both sprcact in the stude;nt' s studi i?: S 211 d depth in ?. p2.rticul2.r subje ct 
or fidd. The liter2.ture on gener a l educ2ti on slights depth, but it is not 
incompat ible with it. One of the common purposes of gencr.2.l education is to 
provide i?. bro2dcr 2.nd more meaningful context for spc cializ2.tion. 

Wh2.tevcr the va lidity of th: distinctions consider ed 2.bove , general educe>.­
tion is opposed, 2.s it hr: s been conce ived 2.nd. dcvelop8d in most inst2.nccs, to the 
2.ristocr2.tic vi ew th~··.t libcr2,l educt0.ti on should be e ither th e speci2.l privilege 
of a l e isure cl2,ss, the exclusive possession of 2n intellecti1al 8lite, or the 
distinguishing hnllmP.rl i: of those who pr2cti cc ccrtai n pr.ofessi ons instc2.d of 
engaging in occup2.t i ons -which C<.'.rry l 8sscr soci8.l pr estige. It h?.s b een asserted 
thri.t the values of 2. lib2r2l cducdion, P<''.rticulr.rly in 9..lch fi el ds 2.s liter?.ture, 
history, philosophy, r.r.d the fine 2.rts, crn be 2.tta in:;d only by protr2.cted study 
2.nd th2.t 1i ttlc i.s t o he gainc~d by trying to extend their knc::f i ts to 2. great 
body of stud8nts, mrny of whom mr--.y h2.vc: a limited time for unspeci 2.lizcd or pre­
profcssionc>.l work. Ther e 2.rc thos e , however, who vi gorously assert that there is 
no 2ristocratic bias in liberal educ2.tion. Progn:lms of gener2.l educc>.tion, in 2.ny 

li--=;:;...==...-...--evcnt, r.rc ;rn 2.ttcmpt to offer the adv2.nb:i.gcs of study of the: libcr 2. l ~.rts, on 2. 

min imum basi s 2.t lc2.st , to 2.ll students wh2.t cv cr the ir spc ci 2.l inter e sts or the 
ch2.r2.cter of the ir profcssion2.l tr2jning. As 2. m2.tters of f2.ct, gcncr.2.1 educ2.­
tion is often mndc; 2.vrtil2.blc , either for 2, shorter or longer p;; riod of form2.l 
study, to students who prob2.bly will not follow nny spc ci8.lj.zcd curri culUn1 2.t all, 
Furthcrmon~ , me:ny programs of gcmcrr.l education 2.re dcvi sed .in whole or in p8.rt 
fo r students whose intcllcctur.1 c2.pe>,city me>.y be too meag er to justify ei ther 
e:dmission to 2dvanccd l evels of libcr2l study or to a professional curriculum. 

Perhaps it is fair to conclude that if liberal cduc2.tion is broadly concei'\'.,/'ed 
in t cnns of its r c l evmcc to human living in our time , the differ e nce be tween 
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libcr2.l 2.nd gener a l education is r ecognized 2.s mainly one of degree. Ide2.li~, it 
would be desirable for 2.11 students t o h?VC a 11 fulle r 11 liberal educ:.=i.tion, but 
those for whom this is impossible should enjoy the opportunity for 2. more limited 
'2duc2.tion, 8Xpressly desi gned fo r indivi du::>.l dcve lopmcmt 2.nd civic r esponsibility. 

hJh.i.lc differing in degree , gen.:: r<.1 educc:'. tion 2.nd a truly libcrnl c~ducHtion 
thus h?.v e 2. common sp irit 2nd purpos 8. I n n r :::fcr c:nc e to t he general-educ2.t5. on 
pr ogrcm 8.t Columbi r>. Univzrsity, Cc:'.rman cxplcdnc: d the purpos e s of t llt".t prognun 2s 
fo llows: 

Through the y ears we hEN C come incrc2.singly t o .b:; li cv e th2.t t he pr incip21 
job of Colurnbi2. Collcgc.o· is to Hb8r2.t c: the mind from i gnorrnc8 , fe2.r, pre ju­
dice , P.nd supc rsti ti on to thJ end t hat Columbi 2 men m2.y c2.rry on as ef fo c­
t.ivc citizens in n clcmoci;:2.cy . lk wMt citizens with bro<'.d pcrsp -2ctivc, 2. 

cl'i ti Ced r..nd construct ivc 2.ppronch t o 1 ife , with str·ndrTds of v2. luc by which 
th~y c2.n live nobl y . He w2nt t he-an to hr:>.v<; 2. d:~<-'P s ·~: nsc of r csponsibili ty for 
t h ,d r f ell ows r~nd. to be persons o~ intcgri ty .::2.s ily motivc:-;t r.;ci t o 2.cti on in 
th~ cmsc of freedom and goodwilJ, . We 1,~_rnt t hem t o hc:Ne 2.bility to think, to 
conlmunic2t c , t o m2kc intelli gent 8,nd wis e judgments, ?n d to evalu2tc moral 
situ2.ti ons, 2nd t o be a ble to work cff v,cti.ve ly to good ends with others.(9) 

The se should be the purpos es of libcr2l cduc 2.ti on; a s th8 aims of ge rc ral 
educdi on, likewise , they shoul d be attaim;d 2. s fully a s t he circumst2.oc cs of the 
s tudc.nt's c:duc2.t i on will allow. "I t2.ke it we all Egrcc ," observes Sidney Hook~ 
"that general educ r.t ion, if it i s worth giving, is~~' libcr2l educc:'.ti on."(lOJ 

Such considcr ntions 2.s those di scuss cd 2.bove often do not ent er into f 2.culty 
discussion P.nd progr 2..m-nmking in gcner2.l r~ducPti on. As De2n Cannrn h?.s obs erved, 
inst ituti ons have "r ushed .m2dly f orw2r d t o climb on the bandw2.gon of gen:.:: r 2. l educc­
tion" without t aking the time 2nd ef fort to t hink t hr ough the fund?.m:·:nt2.l issues 
2.nd. pr obl -:;ms involv :;cl. The purpos e o f this ye 8.rbook is to stimufak f ;:i culti es to 
de fi ne br.si~ cons i dc r r'.ti ons, to rn2.kc t!1C n(; cCS$-2 ry investi g::,.tions, 2nd to ?.rrive 
2.t dcci sions wi t h clc2.r rcc-~u z::~t i on of ti1.:; i r imp licP.ti ons for 2.1.1 2..Spccts of the 
educ2ti on2l process. 

The aim of t he yc2rbool", t her efore , . is rmEl yt ic2. l r €'.th er t h2.n descriptive . 
It is intended to exp l or e fund2.mcnb::~1 issues, pri ncipks, 2.nd pr ob l '.:: mS r 2t m r tha 
t o surr .. m::·.r i zc inst i t uti 0n 2.l pr ogr r..ms or otlt linc cour ses t iI:::»t h?.vc been d..::vi s cd 
espc:: ci 2.lly fo r g ~;ncr 2. l .::;duo =:ti on. Descript ions of t hese pr ogr c:.ms r:nd cours12s h2.v 
2.ppcr:r 2d i n m8.1\J' ?.r ti cl c s <nd boo}i: s in r e cent y::; r~rs, cmd t he se source s ?.re r ead­
ily 2va ilmle . Am'. l yticn l t rc2.tmcnts, however, 2.rc: not so num·:.:rous, 2nd frequent­
l y the de s criptive accounts do not r e ll". t 8 pr 2.cti. cs t o underly ing q ucsti ons 2.nd 
r). lt,~ rrn".tivc s. The purpos :~ of th,; yc 2.rbool~ corn.rrii tt:;c wc. s prob2.bly too ambiti ous, 
but if t he chapters t h2.t f.o llov-.r c...-n. courci.gc b<?.s ic th i nk i ng , t he proje ct will h<?.ve 
been justitificd. 

The Fot.md2.ti ons of G.::mr r. l Educ 2.tion 

The b?.s ic r ::>.t i 1)n2. l s fo r gener a l cduc :::.ti on i s t o be found in philosophy, 
psycho lo:;~.- ... 2nd soci ol ogy . Ths phi losophic2.l a rrl s:i ciologi c2.l found2.tions ?.re 
somewh2.c. c i.ffcr cnt frcn the psycholog i c2.1. The; :first two involve v a lue p roblems 
nr im2.r:. .</· It i s t r ue th:::- t ..::cluc2ti on2.l objt; ctiv c. s. a id processes 2.r c inevitably 
condiV ·n :;; d by so ci Rl for ces :::i.rrl t hnt de t er minable so cia l tr(-mds con stitute some 
of trr:: .f<.ct u8.l c1".t2. :U-12.t m<'.y b e.:: us ed , t ogether wi t h othe r fr.ctors, in m2.king 
dcci sicns 2.bout t he purpos es 2.nd cont :::: nt of (~duc:::t ti on. But cduc 2.tion2.l 2ims c:md 
procedur e s will 2.l s0 be clct c:rnirn::d by t he S) Ci a l v2luc s t h2. t we de cide t o incul­
c2t c or which we a ccept 2.s t h'-' ooals of 2.s so ci P.tcd living. Thc s~ va lue s may 
r dkct th\.: soc i 2. l mili eu f c>. ithfully; t hey m~'.y be 2.ccevtcd implicitly or on the 
b2.s is of so cio lo ~1 ic 2. l fe>. ct - fi nding. Or, in v r-.r y ing degr ee s th.::: y Ilk1.Y prcs2.gc de­
p2.rturc s from t he str.t us ~' thus scrvi ng a s i dc2J. r cprcscmt2.tions of 2. di ffcreni 
2.nd pr csum2.bly bet t::: r soc i cty. 

(9) H2.rry J. C2r man , nA Cr i t ic2.l Ana l ys is of the Soc i :?.. l Scisnc(> S in G.~n8r 2.l Educt=>. 
ti on," in Proccc:di ng s of the Confer enc e on Gcncr 2.l Educ2.t i on at Fl or id2. Stat e 
Un iv c rs ity , November 21-236 1950. 

(10) Sidney Hook, 11G,.mcr a l Educ2.t ion: I ts N2.tur8 rn d Purpos es," in G8n8rc:;l Educ2.­
t i on ~ Trc::.nsiti on, pp . 68-82. Edited by H. T. Horse . ;·H nn ,:;apolis: Uni­
v ers ity of ?Jf inne sot a Pr es s , 1951. 
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Philosophy, even more: th2.n sodology, r Gprescnts (but 2.g::>Jn hot exclusively) 
2. systcm of v21 ues; "the philosophy of 2.n P.gc. , ?. cultur e , or 2. civil:i.Z?.tion con­
sists of 2. se t of gcnc r2.l i deas ci.bout the cn7s of hum2..n life 2nd the principlGS 
of nc·,_ turc " ('faylor, chap ... . ii) • .. Gener2.l cduc?.ti on will be implicitly or explicit1y 
conditioned by thes e g8ncr2.1 idc2.s or the lr-i.clt of than. 

The psychologic2,l found2.tions of cduc2.tion, in contrn.st to philosophical ;:-;nd 
sociologic2.l b2.s cs, 2.r.c prc sU!ll2.bly grounded in sch. ntific knowledge; of burn.an 
development ~'.nd bchr--.vior. There fore, the psychology of g<::ncr2.l educ <·.tion is con­
c i:; rncd more wi.th mc2.ns t han with c,nds. Ye t knowle dge of the humP.n orgen ism md 
how it ch2.ng es should 2.lso influence conc8ptions of educ2tion2l 2J:ms Pnd v2,lue s. 
The n2.turc of inter e sts, r:ptitudes, 2.nd r>.bilitl es, th eir distribution ?Jllong md 
within indivi dua ls, the;y_ w2.y in which hum2.n bs ings L~ r-.rn ::n d th8 m:?nncr 2.nd extent 
of the ir riliility t o tr2,nsfcr the ir lcr.rning from one situ?.tion to c>.nothc r--these 
2.ncl other f 2.ctors r c l<'.tcd to cduc2.biiity should influf: nc e educP.tion2.l purposes ?.s 
well as cduc~t i onal methods. 

Chapters ii-1.v of the yc 2.rbook 2rc devoted to :=-n cxplor2tion of the philoso­
phicr:l, p sycholog icr.1, 2nd soci o log icP.1 2.ppror.chcs to gcne r el educ~. ti on. To cw id 
independent trc2.tm~nt of thes e interrela t ed fotmd2.tions 2.s far 2.s possible, the 
2.uthors of the s e thre•::: cl12.ptc rs to g3thcr outl incc1 the ir m2.nuscripts 2.nd 12.ter 
intcrch2.ngcd :=:nd revi ewed them. First dn.fts of thes e ch2.pt ers we r e then mHde 
2.vRil2.bk to the othe r ruthors as they prc~.rcd their m2.nuscripts. P.s a m8ans of 
giving as much eohercncc <~.s possible; to the vo lume, the writers of subsequent 
ch<·.pters wer e 2.skcd t o ba s e the ir di scussi.on 2.1 fc:r 2.s feasible on the issues out­
lined in the three found2.ti on ch2.pt -::::rs, The re~ w2s no desire to i mpose this scheme 
of orgrnizr.tion rigidly, howev e r., ci.nd so the ~.uthors wer e not 2.skcd to ftcc ept the 
gcncr2.liz2.t ions of ch2.ptcrs ii-iv unless t hey wished t o do so , r:nd t hey i,JC r e 
encour2.gcd to go beyond them, if nc ccSS P.ry, for <'. full r.nd 2.dcqu2.t e cin2.lysis of 
the \r own t opics. 

Subj c ct-IJ!2.tt(~r-Ccn~ ~· Stu(Lnt-Ccnt cn~,.2 Pro91r2ms 

. and the natu~::>. 1 sc!erx:es 
Chr.pt8rs v, vi rnd vii discuss the role of the hummliti ·:: s, th:·~ so ci al sc1'1lccs 

r e spe ctive ly, in gem;ral cduc ::o.ti on, Th~ se ch<~.ptc rs r efl e ct the dominrn t pr 2.cti cc 
of org2.nizing progr r..ms of g1::ncr r.l educdion 2.ro und fL l ds o f knowledg e , ChR ::it -:: r 
viii, on th..:.: other h<"n d1 tak;s the posit i on thr->. t th e point of dep2 rturc ?..nd the 
ccnb~ r of orgmiz<::.ti on should not b(; the sub j 8ct m?.tt cr (hm.Jev 0;r wcll-intcgrr.ted) 
but the stud.::nt. The the sis of this chP.ntcr i.s th P,t 11 th e nr.turc of a p2.rticulr.r 
group of students, the quditi cs of individu2.ls, ?.nd t h:.: need of sockty for 
individuci. ls trr.i ncd in common undcrstr:nd i.ng 2.nd L,:r,11 i ghtcn cd bchci.vior must be con-
s i.de r cd when plm1s 2.r:.; m2.dc fo r the ir cclucc>.ti on, 11 

Some r c8.dcrs m~~y 2.sk. wltcthc r the se two r.ppro2.chc s need m so 2.ntithctic2.l as 
chr.pter viii conte nds; whether bot h the int e;rnr.l structure of :::'i8 lds of knowledge 
2.nd th e r c lci,tionships of its substcrnce ~mQ. me thodology t o indiv5.dur.1 2.nd soci2.l 
needs c2nnot b e comp2tibly det ermining in cduc2tion2l pl2nning. In 2ny event, 2s 
Morse poi.nts out in the fin2. l ch<-,pt er, it is COI!1'ilon ~- to find both forms of course 
or92.niz8.tion in m2.ny p:rogrr.ms of gcncrr.1 cducc:~tion. For cx 2Jnple , the Genc r2l 
Coll ege of the University of l'-H.nnes otr. off ers courses in 11 Htl1Tl2.n Biology 11 2nd "The 
Growth of Amc:ricr.n Dcmocr2.cy11 8. l ongsidc tho se in 11Home Life Ori cnt2.t ion" ?.nd 
11Voc2.ti on2.l Or k nt ;:-.t ion," Mcmy courses included in the S2.r2.h L2.wr.cnce prog!'C'.m 
s c~"'Tll to correspond to dc::p2. rtmcnta l courses offc: r e;d in mt:>.ny other insti tu ti ans. 
And Pr2sidc nt Tc'.y lor. observes thPt some of the gcn err.1-cducr.tion offerings d 
H2.rv2.rd look much li ltc ccrtnin other courses r-.t S2r ah L2:wrcnc e . 

fnstryction!ll ?robl ~'JTJS 

The extent t o which the ob jectives of g :;nc rnl ,:;duc::-.tion 2.re r c2.lized in 
student b ch2.vior is r. function n ot only of the oro2.niz2t i on of courses c>nd cur­
riculums, but r-.lso of how tcr-.chcrs t c2.ch md how students l e2.rn. The fund2Jnc:nt 2.l 
principles of l c r. rnino, so fr. r r~s psychologists now lmow them,. are sumn?.ri z ed in 
ch2.pt e:r iii, Their more explicit ber.ring on some of the !112.jor instruction2.l 

-~----..:1 P!'obkm £r:ic :rc:.1 cduc c:·.tiori. is discussed in ch:=:pt :.:- r t . 

Personnel Work md the Extrncurri cult.im 
--~~~- ~ ~ --- ~------~--~~ 

The import2.ncc ?.ttc>.ch-:: d to student personne l wo rk 2.nd to e:x:tr2.classroom 
c:tctivi ti es 2.s mc2.ns of general cduc;~.ti on v2.ri c: s cons i de r 2.bly from one writer or 
one instituti on t o 2.nothcr. If the purpos ,::: of gcmcr2.l 8duc2.ti on is thought to be 
~.st ~ry of 2. pre2rrrmgcd curriculum, the function of student pe rsonne l 1~Drh would 
se::m to be limited t o such things 2.s 2.dmitting studcrts "ilia poss ess t he nc c.:: ssary 
intc11c ctu;:d 2ptitude Md Rbility, or of 2.iding students to k eep thdr he 2.ds 
t>.bove W?.t cr 2.s they proceed through the cduc2.ti onr.l progr2.m. On the other hmd, 
pe·rsonne l s ervices will pfay quite ?. differ ent role if th8 curriculum is to b8 
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2.d2.ptcc1 to the individu2. l student, 2.s they will if one of the princip?.1 2.ims of 
gc:ner2.l educ2.tlon is to cn2.ble the individuc-.1 to undcrst2.nd himself md to 2.ttain 
?. s2.tisf2.ctory personc:l C-'.nd soci2'1 2.djustment. These problems e>.re discussed in 
ch2.p t er x. 

'Hie cxtrn.curr iculum could b e ?. source both of culturc:i.l enrichment 2.nd of 
constructive c>epcri c nce in soci2.l rc lc:~tions . Yet, as Willi2.mson points out in 
ck~pt c:r xi, its cduc2tivc eff ect m2.y actu2.lly run counte r to desi r~bl e fonns of 
soci2.l crrnpus life fully expl oited or fruitfully correlated with the more formal 
mcr.ns of gcncr2l c:.nd libc:rtl cduc::·.tion. Dcc:i.n Willi 2mson's chPJ:Jter is r.much-
nccch~d 2.m'.lysis oft his problem. · 

Evalu2.tion ---
A signific2nt <'.sp r::: ct of the problc:m of ~vah12.tion of programs of general 

ecluc2.tion is indicr-.ted by a rece nt pronounc ~m.:;nt of th•~ Unite d St2.tc s Com.rn.ission­
cr of Educ2.ti on. 

To 2. v ery J.2.rgc deg r ee these dev e lopments lmown 8.S genen?.1 education 
lmvc proceeded on the b2.sis of a priori r cEsoning with v ery little more than 
opinion to back up the 2.ssumpti ons on which t hc; y r e st. With 2. f ew striking 
exceptions, littk C".ttcmpt h::: s bci::: n made to dc t<mninc cxpc:rimcnt2.lly wrether 
on8 2.rr?.ngcmcnt of s t1bjcct m2.tter, or on~ method of t (: P.ching, is better thm 
2.nother, or be t t er t ht:m mor e convcntiorn·J . forms rnd nrRcticcs. (11) 

This raises the fundcuncnt2.l qu estion on cvalu2.t i on both of short-t .::: rm and 
l ong-term outcomes of gcncr 2l education. In ch2pt 8r xii Eckert ana lyses the prob­
l ems r.nd procedure s involved in 2.ttempt s. t o 211swer the fo llowi.ng quc sti ons 2bout 
gcncrr,. l educ c:'. ti on: "Do th(;SC progr2.ms achieve t he ob j ectives t.112.t h2.ve been s et 
for them? Ar e the se ob,j c ct iv (~s the proper one s or might tm ends thems e lve s h2.ve 
been conceived diffc;:r 1.mtly?" 

Administr2.tivc Orq2niz 2tion 

Administr2.tive:: org2.niz 2.ti on is ?. m.; ans, not 2.n end. If general educ2.tion is 
to be strictly divorced from voc2.ti on2.l educ 2.tion or spc ci2.liZP.ti on, one kind of 
2.dministr2.tivc structure rne.y be inclic?,t cd. If gcnc r 2.l c::nd S-:J <:: ci2.l ized educ2.t ion 
2.rc to proc ~:;cd t ogether, 2.!ld pcrh~1ps int erdependently, m other ldnd m:::oy be r e -
qui r cd. If the s t udent is t o conform t o r. 11 st2.nd2.rd" curriculum, certain P.dmin­
istr::·.tive f or ms e>.nd proccdt.u' c~s mc:y be SP.ti. s f2.cto ry. If t he curriculum is to 
confor m t o the student, qu i t c cliff cr 1.mt ones m2.y b e n cces s ::,.ry. The problems of 
organiz2.tion o.nd 2.clm:inistn :ti on m2.y diff;:; r in t wo-ycnr r.nd four-ye2.r coll eges. 
Administr2.tivc or g?.n iz2.ti on will dcpGnd 2.ls o on wh::thi..:: r dcp2.rtm2tl t 2l, intcr­
divisi omtl, or divisiom~.l co Ut'~; cs, or some co;·nbi nr--.ti. on of the s e type s, 2.r c offered. 
The se ?.nd other 2.spccts of adm inistrative org2.ni zc:·.tion f or g:.:;nc r 2.l educ r~tion 2.re 
2.nalyzcd in ch2.pter xiii. 

The be st-12.i d p l 2.ns for gcmcr2l cduc2.tion 2.r c 1 i k<::: ly to go ?.wry if te2.chers 
2.r e unsympr.thetic with t he purpos 1.;s 2.nd the pro grnm, or if th2 ir 2duc2.tion2.l 
inte r es t s 2nd b2.ckgr ounds unfit t hem for the k ind of t e2.ch i.ng which gener c: l educa­
tion r equire s even if they be li eve in its vnlue s. How "both the chr.r2.ct-er and 
qu2.lity of my progrr~m of gcmff2.l cduc 2.tion will 12.rg e ly r.cfkct the purposes of 
those who t c2.ch in i t , 2nd thei r sldll in 2.chi cving thos e purposes," is discussed 
by Bi gelow in chc-tp t c; r xiv. He consi der s e:~.lso the d cfici enci cs of preparation for 
t eaching in progr 2.ffi of gcn er 2.l cduc r-cti on ;=·nd sugge sts chc:mges th2.t might be 1712de 
in t e2.cher cduc2.ti on t o secure bctter-fi tted. t e2.ching pe rsonnel. 

It is true thr.t most coll ege 2.ncl univ ;;rsity t e 2.chers hmre bee n cduc;;>.t cd, 
selected, 2nd appointed 2s spcci2.lists. It is r.lso true that while it is in------=---crc2sin9ly p os si b .lc t o s ecure st.2.ff (:; Spccie>.lly tr::dne-d for p2.rticip2.tion in gen-

;;..._JG;~u;r--~r2.l cduc2. i on, most: institutions will hP.V8 to r ely on the s e s2Jnc spe ci2.lists in 
pknning 8.nd conducting t he prog r 2.m. How t o stimul2te the ir inte:r:.~ st in such 2. 

program, thei r 2.ctiv :.:: p2.rtici pr'. ti on in de ciding qu..: stions of ..;ncls r.nd me ms, 2.nd 
thdr wholchc 8.rtcd co-opcrt-'.tion in counsGling Rnd t cc>.ching, nre problems which 
2.rc di scusscd in ch2.pt cr xv. 

{11) Ec·.rl J. McGrr..th, "The Need for ExpcrimentRtion 2.nd Resee.rch, .i.n Gener2.l Educ2 
ti on in Tr2.ns i t i on, ch2.p. ii. Edi tc:d by H. T. Morse . Minn c:::2.poli s: Univcrsi ! 
of rHnncsot 2. Press, 195L. 
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.!b:£ Progrp..rn ~ f. Who! e 

Most of this ycr,rbook hri S been d~voted to P.n 2n8.lysis of basic educ ationr.l 
questions md issues d:rr,wn m2. inly f r om thcoret _i. cr.1 wr itings r c>.thcr t h2.n institu­
tionr,l pm.ct. i ces. How arc th~s c consid.:.: r2.ti ons r .::fl ectcd in r.ctur.1 progrmns of 
gcner r.l cduc2,ti on? When one looks r.t institutional pr 2.ctic es, c ~m he find cle 2.r­
cut cx2mplcs of the r r.ti onali s t, n~o-hum2nist, c:--.nd instrument 2l is t points of vi ew 
or is he likely t o discover t h2t most pro gr 2ms r efl e ct v2ri cd points of vi ew ~nd 
t hcr Gfor c 2.rc: inconsis t e nt within t hcms cl vcs? And the r (:: 2.dcr m2.y 2.sk. how defen­
sible it 1-ould !Je t o ?.dopt one of the thre e philosophic2.l positions outlined in 
ch2.ptcr ii, s :..:l ect cnly f?.culty membe rs who 2.cccpt this position, 2.nd build an . 
cducatiorn=i.1 progr2.m which f2.ithfully r eflects it. 

Wh2.t cvcr the rnswers t r:i such qu<:~ stions as these , ther e nr s common problems 
in ovcr-2.ll plr.nning for gemn?.l ed1Jc2.tion, How shall gener21 education at the 
college leve l be r.rticulated with that in the sccondr'.cy schoo l? Arc courses 
devis ed espcci r.lly fo :r. t he purpos es of gcne r r.1 c duc 2.tion a dcquP.te foundnti ons for 
speci c::lized study? Sha ll gencrr:l educ2.ti on b e · s ep2.r :=i.t ed s11?,rply in sequmce , 
administr?.tive org211iz2.ti on, 2nd spirit from vo.c 2.ti onnl t:'.ni professionr.1 cduC2tion? 

Thes e que sti ons 2.re revi ewe d in the fin2 l ch2.pter of the ye2.rbook, which of­
f ers, t=ts well, 2. bri ef critique of the gcncraf ... cduc2t i on movement. 
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